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Summary 

The promotion of active education is no longer restricted to an uncritical search for truth 
or academic freedom, nor the pursuit of education in a market-based knowledge 
economy. The only sustainable model takes account of truth, the marketplace, and 
society generally. This notion of education is not based on a discipline or a subject 
orientation, but on a way of thinking and behaving. It is the right of every person to 
receive such an education and the duty of every state to provide it. 
 
The objectives of education should be concerned not only, therefore, with the content 
and skills of education, but with the human dispositions of dignity, humility, liberty, and 
freedom in a world that does not always promote these as vital to the human condition 
in the modern world. 
 
An education that is sustainable needs to form and support people who live with rapidly 
changing social structures, and who themselves create new structures. To work as a 
leader in society is to be educated in that society as well as to educate others who form 
the society. This may mean putting dignity before price, and humanity before the 
economy. These are some of the marks of global citizenship, and it is the right of every 
person to have access to this throughout their lives. The pursuit of an education for 
sustainable development is central to these objectives of education. 
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1. Introduction 
 
Education has a social purpose. It is based on a philosophy, and conducted in the social 
milieu of each country and each community. It is an intensely practical activity and is 
rooted in a particular time and place. 
 
Education could be broadly defined as having a purpose that makes people more suited 
for life. It imparts to those involved in it a set of values, skills, and understanding that 
allows a more full part of life. It affects culture, the environment, humanity and roles in 
active citizenship. 
 
Education can be broadly defined as being a conversation from one generation to 
another about matters of significance. It is concerned with the development of certain 
“core skills,” variously defined either explicitly or implicitly, and these are different for 
each country. Different aspects are given emphasis at different stages in the education 
process, all emphasizing the centrality of language and mathematical skills (or skills of 
numeracy) as well as a general concern for subjects relating to environment, the arts, the 
sciences, personal and social education, and, in some countries, religious and moral 
education. In all countries, even those with long traditions of education, there is often a 
concern for the prime importance of language and mathematics in the formal education 
system. There is a focus for the processes of education, mainly by professionals; and the 
products of education by those who are looking for accountability, within which there is 
a strong tendency to dwell on “the measured outcomes of education” for public 
accountability. This is seen in such international surveys as the TIMS (The International 
Maths and Science Study) Survey. 
 
The understanding of sustainable development in education varies considerably from 
country to country. Education for sustainable development can be understood only in 
the context of sustainable development itself. The diagram in Figure 1 may best indicate 
the interrelated nature of this context. 
 

 
 

Figure 1. The interrelated nature of sustainable development 
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2. Different Aspects of “Being Suited for Life” 

2.1. The Knowledge-Driven Economy 
 
There are many different ways of considering how one is best suited for life. In many 
countries government looks at “the knowledge-driven economy” to determine the way 
in which the citizens of a country are able to contribute to the economic growth and 
development of that country and to society more generally. 
 
To be engaged in lifelong learning is not only about employability, career development, 
and “the knowledge-driven economy,” it is also concerned with humanity, values, and 
the way in which all individuals are able to develop their humanity in the interests of 
both their own personal development and the interests of society more generally. 
 
To be educated is, of course, to imply some kind of acquisition of skills and 
understandings that could be described as “the basics.” This would be defined as those 
skills, those understandings, those ways of thinking and doing that can be described in 
terms of skills, knowledge, understanding, and values. To be concerned with the core 
skills of education is to have a concern for the social, political, technological, scientific, 
aesthetic, and spiritual aspects of life. Education is not only about development in 
language and mathematics, important though these are, but to be concerned with the 
development of the whole person. The education systems of countries progressively 
develop the understandings and values of the citizens of that country and will include 
within the field of sustainable development some of the skills required for 
understanding and action. 
 
Being more suited for life means the creation of active citizens. This implies the ability 
of the individual to contribute to social action in the interest not only of the immediate 
community but of the country as a whole. It also implies an ability to contribute to 
debates about the progressive development of a county and the way in which its social 
fabric is being adjusted to meet the changing needs of that society. Being a citizen of a 
country also implies a degree of citizenship in terms of global thinking. One of the 
outcomes of education is to assist young people to be more sensitive to global issues 
and particularly to issues affecting sustainable development, ecological issues, and 
matters relating to the environment. 
 
An education system that extends beyond the knowledge-driven economy implies 
consideration of the education of values and of “the inner self.” Education within 
sustainable development requires attention to a sustainable education—an education 
that builds on concepts of liberty, freedom, democracy, and truth. This education values 
a culture that transcends the market place and provides an ethical basis for thought and 
action. 
 
To have the capacity to develop all aspects of sustainable development implies an 
awareness of the disciplines and principles of a subject that will contribute to the work 
of sustainable development. The global issues imply an understanding of culture, of the 
economy, and of the environment. To be educated in the field of sustainable 
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development is to make a contribution that takes account of all these dimensions of 
society and to take decisions that are sensitive to each of these. 
 
- 
- 
- 
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