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Summary

This chapter explores the relationship between ethnography (as a research method and
outcome) and education (in formal and informal settings); more specifically, it focuses
on the resultant research field known as ethnography in education or educational
ethnography. While the first section provides a brief introduction to ethnography in
education, the second section conceptualizes the definition of this research field
according to the corresponding discussions and arguments as well as some apparent
misunderstandings in the perceptions of ethnography. The third section describes the
creation of the field as well as the topics dealt with during the first thirty years of its
development mainly in Western countries but also in other parts of the world. The
fourth section attempts to give a broad view of "educational ethnography” which
currently is a well developed research field all over the world and which has dealt with a
great variety of topics and settings. This section is organized into five broad topics: race,
ethnicity and nationality; gender and schooling; cultures of schooling and education
policies; children and youth in education. The final section synthesizes the chapter and
looks to future topics in the field of ethnography and education.

1. Introduction

“Ethnography in education” or “educational ethnography” is a research field widely
spread throughout different academic communities all over the world. Anthropologists,
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sociologists, educators, psychologists, linguists, and others have utilized ethnographic
approaches in carrying out studies on educational issues. These studies have
consolidated a way of understanding and problematizing educational processes. In
contrary to other approaches of educative investigation, educational ethnography
involves the comprehension of the “global” according to the “local” and vice versa;
utilizes a wide variety of strategies and techniques for data collection; refers to concepts
from different academic traditions; and takes into account native epistemologies for
analytical process. Consequently, educational ethnography is based on a strong
anthropological tradition that not only frames but also sets the limits of the definition of
ethnography.

Such definitional matters are taken up in the first section of this chapter, where we
clarify some false assumptions and misunderstandings about ethnography, above all
those that narrowly conceive it only as a method. This first section also allows for a
richer understanding of the nuances of the ethnographic approach, its assets as well as
its limits, and its differences from other ways to approach educational investigation.
Thereafter, the second section discusses the first thirty years of the development of
ethnography in education, a research field that today is widespread throughout the
world. Continuing this internationalized focus on ethnography in education, the third
section of this chapter portrays a wider picture of this approach, based on examples of
research studies from different parts of the world. This representation by no means
attempts to be exhaustive; nor does it intend to serve as a geographically arranged
inventory of studies in educational ethnography. Rather, the third section is organized
according to the lines of research that have emerged from different local contexts. As a
result, we have clustered the studies into five different topics. These topics relate to
important academic insights and frameworks that had impact on political agendas
acknowledging inequality and the need for cultural and educational democratization.
The discussion of these topics puts the reader in contact with the multiple ways to deal
with questions and issues from the perspective of different contexts and conditions. This
allows the reader to be in touch with one of the most salient of ethnographic traits:
“deliberately strongly contextualized and centered around local meanings” (van Zanten
2011: 311)

2. Definition Issues

Ethnography is simultaneously one of the most exciting and misunderstood research
methodologies and research products within educational research (Walford, 2008: vii)

What makes ethnography so stimulating when we research educational processes? Why
does ethnography generate so many false assumptions in the field of educational
research? Why do we refer to ethnography as the method and outcome of research?
Contemplating these questions will allow us to define concepts and issues relevant to
the field of ethnography and education.

Ethnography is “a form of social and educational research that emphasizes the
importance of studying at first hand what people do and say in particular contexts. This
usually involves fairly lengthy contact, through participant observation in relevant
settings, and/or through relatively open-ended interviews designed to understand
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people’s perspectives, perhaps complemented by the study of various sorts of document
-official, publicly available, or personal” (Hammersley, 2006: 4). Fieldwork in
ethnographic research includes a wide range of tasks that links the researcher to places,
social agents, and objects; and the fieldwork produces an outcome that could be defined
as the course of experience. However, undoubtedly, when we refer to ethnographic
fieldwork, we refer to participant observation which according to Guber (2001)
involves a controlled and systematic observation of everything that happens around the
ethnographer who herself participates in one or more community activities. The term
‘participation’, according to Guber, depicts the researcher as being ‘inside’ the
researched community; and from this position, the ethnographer remains alert to register
the varied moments and events of everyday life (2001: 57). As Delamont states, “The
more thinking and writing and reading that has gone into developing foreshadowed
problems the better: but no one should think, write and read rather than go into the field
and start observing” (emphasis in original, 2008: 40). Thus, observing and participating
form part of the same process of production and construction of knowledge.

We need to understand this process in order to define ethnography and differentiate
among the diverse possibilities when researching education. It is this particular manner
of generating knowledge along with those who live and share the educational contexts
that makes ethnography so exciting: “The starting-point is not the self, but the field into
which the ethnographer invests her powers of imagination. Through this investment the
ethnographer arrives at an understanding not only of ’culture’ or ’society’, but more
importantly of the processes by which cultures and societies are reproduced and
transformed” (Hastrup & Hervik, 1994: 2). This sense of total understanding makes
ethnography very appropriate to the researching of educational processes which, in turn,
are basic for the understanding of social and cultural reproduction and transformation.

Here it is important to highlight that the choice of a context (e.g. a school, classroom,
park, or ministry office) along with its social actors (e.g. teachers, professors,
administrators, principals, students, or parents) does not presuppose the reduction of the
field of study: “A ‘field’ is never totally coincident with the group, the context or the
institutions from which a question to be asked or a problem to be understood (and
hopefully solved) arose” (Gobbo, 2003: 6). Thus, to understand the concept of field also
entails the understanding of knowledge as an outcome of both analytic and empirical
work derived from the collaboration of the ethnographer and the community.

In a reciprocal manner, these social actors face each other’s ideas, notions, emotions and
practices. This is the basis of the educational ethnographic practices that many scholars
and teachers carry out nowadays. Ethnographic practice creates associations between
researchers and researchees, and does not consider the latter objects of investigation.
Teachers, professors, parents, and students participate, accompany and collaborate with
the researcher during the ethnographic process. According to Guber (2001), the main
tool of the ethnographic process is the researcher herself. As such, the researcher
continuously analyses three types of fieldwork-related reflexivity: (1) the reflexivity of
researcher as member of a society or culture; (2) the reflexivity of researcher as
researcher with a theoretical stance, academic interlocutors, disciplinary habitus, and
epistemocentrism; and (3) the reflexivities of the population researched (Guber, 2001:
49).
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This process of ethnography can be compared with the process of learning. First of all,
the ethnographic process can be described as the incorporation of actions, interactions,
feelings, thoughts, perceptions and communications of different cultural ways of doing
and being. Even in cases when the ethnographer develops research in her own context,
aspects such as social class, nationality, religion, ethnicity, race, gender, age, and
ableness are, undoubtedly, markers of difference. Secondly, mutual trust between the
researcher and the researchees is necessary; and when such trust is absent in one of the
parties, progress in ethnographic research is hindered. Third, ethnography involves a
very wide and almost unlimited range of techniques and methods of research. In this
sense, the ethnographic process seems analogous to the learning process of children
who “often adopt a ‘magpie’ attitude to information, picking up anything that looks
interesting” and who “in order to satisfy their curiosity” usually rely on “many different
forms of data and ... a variety of different methods to generate it — looking, listening,
asking, watching, experimenting and so on” (Walford, 2008: 9). Finally, “just as a
learner needs continually to test what is being learnt against prior knowledge and to be
aware of where there are gaps in knowledge ... the ethnographer ... similarly [has] to be
aware of prior assumptions and lack of knowledge” (2008: 10). Perhaps these
similarities between ethnography and learning have made ethnography so conducive to
educational research.

The use of ethnography in educational research has motivated diverse discussions about
how to define ethnography. These discussions, however, have also created false
assumptions or misunderstandings about the nature of ethnography. Let us mention
what seem the five most common ones. The first deals with the definition of educational
ethnography as qualitative research in opposition to quantitative research. It is true that
the ethnographer’s work encompasses thick descriptions of the different ways of living
and thinking of human groups. This, nevertheless, does not imply the rejection of, or
obstruction to, sources, data or tools of quantitative research analysis. Spindler and
Spindler claim: “Some people seem to regard ethnography as in confrontation and
conflict with statistically oriented research design. To us this is nonsense. We usually
publish results in both forms simultaneously [...]. The quantitative data, and its analysis
and testing, also provide us with parameters within which our ethnography must be
understood” (1987: 28).

The second assumption or misunderstanding involves the perception that the flexibility
of ethnography as theory and practice of knowledge opens endless possibilities for its
application to educational topics. As seen below, the topics and questions studied
through ethnography are diverse and substantial, but not endless. The third
misunderstanding relates to the ‘rustic’ perception of ethnography. Usually, educational
ethnographers carry out their fieldwork by themselves or in small groups and utilize few
or very basic technological tools for the analysis and report of their results. This feeds
the often misleading perception that ethnographic work is financially inexpensive to
undertake; and this perception, in turn, devalues ethnographic work and its outcomes.
The fourth false assumption is to describe ethnography as a set of fieldwork techniques
and to conceive this fieldwork as a restricted stage of data gathering. According to
Wolcott: “A researcher could conceivably use one major fieldwork technique (e.g.,
participant observation, interviewing), many techniques (the respectable multi-
instrument approach o “triangulation™) or every field technique ever used by
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ethnographers, and still not come up with an ethnographic study. True, one would have
the stuff from which ethnography is constructed, but that is not much of a boast when
ethnography is made of such everyday stuff” (1987: 38).

Lastly, the fifth common false assumption is to consider educational ethnography just a
description, which reduces its findings in terms of scientific validation. It is true that
ethnography implies description. However, description in social sciences is not an easy
matter. According to Runciman (in Guber, 2001: 13) social sciences include three levels
of understanding: report, explanation and description. Of these three levels, the last is
the most complex. It consists of an interpretative report generated by the manner in
which the researcher’s theoretical framework interacts with the community members’
beliefs and contentions. Frake puts it as follows: “To describe a culture...is not to
recount the events of a society but to specify what one must know to make those events
maximally probable. The problem is not to state what someone did but to specify the
conditions under which it is culturally appropriate to anticipate that he, or persons
occupying his role, will render an equivalent performance. This conception of cultural
description implies that an ethnography should be a theory of cultural behaviour in a
particular society” (in Wolcott; 1987: 41). Thus, when defining educational
ethnographic research we are referring to a methodology, a text genre, an
epistemological stance and a specific practice of knowledge that implies certain ways of
posing questions, defining problems, and constructing research objects.

3. The Beginning: The First Thirty Years

Ethnographic studies within education began in “the 1950s or earlier in Germany, the
United States, Japan, Brazil, and Mexico” (Anderson-Levitt, 2011(a): 16-17). Later,
between 1960 and 1990, educational ethnography emerged as an academic discipline in
and of itself. This led to considerable research production on a worldwide level, as seen
below in our description of the thematic accounts and representative research from some
of the milestone studies and publications from different regions of the world.

In the USA, the anthropology of education has existed as a subfield of anthropology
since the 1950s. The event that gave it its status as a separate discipline was the
Conference on Education and Anthropology organized by George and Louise Spindler
in Stanford in 1954. Later, these scholars stated that “ethnographic approaches to the
study of education, as a subset of qualitative research have surged to prominence only in
the past decade [1970]” (Spindler & Spindler, 1987: xi). In this manner, educational
ethnography began its history as a subfield of cultural and social anthropology. Its
founders primarily were American and British anthropologists — Bateson, Benedict,
Evans Pritchard, Herscovits, Mead, Radin, Redfield, Sapir, Whiting, Boas — who
committed themselves to the study formal educational systems and acculturation
processes (Eddy, 1985: 84). During the 1960’s, educational anthropology gained the
status of applied anthropology and experienced a considerable development for reasons
such as the increased institutionalization of university studies for professors and
teachers (Walford, 2008:5), the alignment of academics with civil rights and student
movements (Levinson, 2005: 339) and the promotion of educational reforms in the
certain states in the USA. It was in the 1970s, when certain strands, such as the
microethnographic perspective, the interactional ethnography and the discourse-based
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ethnographies, were used for the first time in educational ethnographies (Bloome et al.,
2005). Most educational ethnographic investigations tended to counteract the
misconceptions in the way culture was defined by educational research from
‘conventional’ psychologists and sociologists. The investigations attempted to correct
the superficiality of those studies that neglected the natural context of behavior (Eddy,
1985: 93); questioned the technocratic approach that prevailed in education (Wilcox,
1982: 488); and highlighted the importance of cultural contexts and cultural
disconnections in the quest for appropriate understanding of the “school failure”
phenomenon of minorities, primarily Native Americans and African Americans. The
concern to understand the link between socioeconomic and cultural diversity and
‘deficient’ educational outcomes led to the study of the core of the experience of
students belonging to the so-called ‘minorities’ (Ogbu, 1974). By focusing on students
from diverse social and cultural groups, ethnographic researchers became aware that the
perceptions had by these groups toward educative institutions were not only different
but also were influenced in a differentiated manner. This, in turn, led to a focus on the
divergent academic trajectories and socioeconomic orientations among different groups.
USA ethnographers also carried out research in Africa. Within this specific selection of
contexts, there was a marked reference to colonialist conceptions. These conceptions, as
is well known, have been discussed in anthropology and have generated an overall
reframing within the anthropological discipline (Atkinson & Delamont, 1980; Walford,
2008).

Although the development of educational anthropology in Canada was closely related
to educational anthropology in the USA, “Canadian anthropology ... derives largely
from the Hawthorn Studies and from the historical and regional influences of Canadian
social and political life on anthropological scholarship” (Fisher, 1998: 99). Up to the
1970’s there were Canadian boarding schools for native children who were taken away
from their home communities, indoctrinated into the western lifestyle, and isolated from
their parents, relatives and other members of their communities. These schools were
constantly denounced for the abuses suffered by the children. The first to study these
boarding schools was Hawthorn who in the late-1950’s carried out research on
indigenous communities in British Columbia. Following from Hawthorn’s research,
many educational ethnographies in the 1960°s and 1970’s criticized the schooling of
indigenous communities.

Within the UK and particularly in England during the 1960’s and 1970’s, a particular
kind of ethnographic educational research was developed which, unlike those studies in
the USA, did not have an anthropological foundation. Up to this point in time, British
anthropology had not particularly focused on forms of socialization and the approaches
on language were not oriented to daily practices. In this context, education and
anthropology did not have a considerable development. However, as part of an anti-
‘positivist” and pro-'interpretative’ strand from the sociology of education, educational
ethnographic studies now emerged in the UK. Consequently, UK educational
ethnography is considered closely related to the disciplinary traditions of sociology:
particularly, the symbolic interactionism from the School of Chicago, the formal
sociology connected to Goffman, the so-called ‘new sociology of education’ which
combines phenomenological and Marxist analysis with and ethnomethodology (Woods
& Hammersley, 1977; Delamont & Atkinson, 1980). At this time, the issues and
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problems of biggest concern were the urban schools, especially secondary schools; and
of particular focus within this context was social class as the central category as well as
the difference from “the ‘political arithmetic’ tradition or British Sociology of education
(which examined social class issues in terms of inputs, outputs and class mobility) to the
study of what was occurring within the ‘black box’ of schooling” (Walford, 2008, 6). It
Is interesting to note that while the presence of different ethnic groups in British schools
was very visible, the ethnic groups were not the focus of the research (Delamont &
Atkinson, 1980: 145).

In Italy, the first ethnographic studies were developed by cultural anthropologists. For
instance, around the end of the 1960’s and beginning of the 1970’s), Callari Galli and
Harrison showed that “literacy, far from leading to educational equity through
compulsory schooling, created instead a sharp divide between literate and illiterate
citizens, and enveloped the latter with ‘invisible walls’, generating what the researchers
defined as ‘illiterate culture’” (Gobbo, 2011:152). During the following decade,
disciplines such as Italian anthropology and education joined with USA and British
ethnography in exploring the relationship between migrants, interculturality and
schooling.

French educational ethnography has a more recent history that started from the 1980°s
within the Sociology of Education and the school of institutional analysis developed by
Lapassade. In France, ethnographic research did not emerge as a result of a strong
critique of mainstream sociology. Instead, the researchers cleverly made use of research
conducted in England as a tool to legitimize their new approaches in the sociology of
French education, without criticizing the ‘founding fathers’ (van Zanten, 1999: 50). As
Raveaud and Draelants put it: “... since the 1980s there has been a profound renewal of
theoretical analyses, research questions, objects, and methods, which led to a surge of
interest for ethnography of education fueled by an exploration of the American and
British literature in anthropology and ethnography” (2011:131).

In Denmark, ethnographic studies mainly began during the 1970’s. The first studies,
inspired by Neo-Marxist sociology, focused on the classroom with the purpose of
exploring the connections between school and social control and stratification. Later, in
the 1980’s, these approaches were criticized for their social reproduction processes.
This has led to research influenced by sociolinguistics, cultural studies, and social
anthropology. As a result, the more recent ethnographic studies in Denmark have
“focused directly on modes of communications, interactional genres and cultural forms
produced in daily classroom interaction” (Anderson, Gullev & Valentin, 2011: 197).

British and USA educational ethnography also influenced the first ethnographic
attempts in Israel, particularly among researchers within a sociologic tradition.
“Academic ethnographic research sought to give voice to and understand the diverse
and conflicting cultures composing the relatively small Israeli society” (Shlasky, Alpert
& Ben-Yehoshua, 2011: 269). At the end of the 1970’s, ethnographic studies on schools
and learning mainly focused on social integration problems were published.

Japan experienced an early development of ethnographic research due to the work of
US educational anthropologists like Singleton (1967) and Rohlen (1983) who
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influenced Japanese researchers such as Minoura (1984) and Ikeda (1985). Minoura and
Ikeda have mainly focused on middle and high schools and in particular issues related to
the teachers’ perceptions of students, social control, and student culture.

In Latin America the development of ethnographic research did not start until the
middle of the 1970’s. At this time, most of the different Latin American studies were
connected to interdisciplinary institutions in which educational research was developed:
the Department of Educational research in Mexico, the Program for Educational
Research in Chile, the Center of Research at the Pedagogical University in Colombia,
and the Bolivian Center of Educational Action Research, among others (Rockwell,
1991: 173, 179). This phenomenon is worth noting because it accounts for the
emergence of new experiences with “popular” education and with state projects
regarding democratic education. This has triggered discussions with other forms of
educational research, with Latin American political and sociological perspectives on the
relationship between society and school, and with those psychological perspectives that
have had a strong influence in education. The Latin American ethnographic field was
developed within the British and USA frameworks of educational ethnography.
Research problems mainly targeted urban and rural primary schools and their
relationship to social and state structures. In Brazil in particular, the history of
educational ethnography is linked to the development of multiculturalism in the USA.
Back in the 1950’s the work of USA anthropologists in the University of Bahia inspired
the development of educational research and programs in a major center in Rio de
Janeiro (Gusmao, 1997). This, in turn, inspired research in indigenous communities
with a strong focus on the study of processes of socialization and, much later, of
schooling.

It was not until the 1980’s, however, that educational ethnography was recovered by
groups of anthropologists, especially in Brazil, Mexico and Argentina (Rockwell, 1991
174). In Argentina, a subfield of anthropology emerged that, with few exceptions,
ignored links with the existing national anthropology and stressed its links with the
emerging Latin American educational ethnography of the previous decade (Milstein et
al, 2006). In Mexico during the late-1970’s, there emerged researchers in educational
ethnography as well as a significant body of research on everyday life in schools. This
production has increased and includes both elementary and higher education. Most of
this work is set within the context of the formal educational system. These studies
utilize diverse theoretical frameworks, methodological stances, and ethnographic
perspectives (Bertely and Corenstein, 1994; Pifia Osorio, 1997). Further, in Colombia,
the development of school ethnography has led to study the relationship between
marginality, school and social contexts, between school and community, and between
teachers and students. This has generated a sustained interest in classroom research
focusing on the so called “school failure”. In all cases, the Latin American context has
been rural and urban primary schools (De Tezanos, 1983; Parra, 1980).
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Fabricio, B. F. & Moita-Lopes, L. P. (2010). A dindmica dos (re)posicionamentos de sexualidade em
praticas de letramento escolar: entre oscilagdes e desestabilizagdes sutis. In: Moita-Lopes, Luiz Paulo &
Bastos, Liliana C. (Eds.) Para além da identidade. Fluxos. movimentos e transitos .Belo Horizonte:
Editora UFMG. [An empirical illustration of fluid identities within the field of language and education]

Fisher, A. D. (1998). Anthropology and education in Canada, the early years (1850-1970). Anthropology
and Education Quarterly 29(1), 89-102. [This article describes the origins, history and outcomes of
educational anthropology in Canada]

Flores Farfan, J. A. (2001). Intervention in Indigenous education. Culturally-sensitive materials for
bilingual Nahuatl speakers. In: (Ed) Hidalgo, M. Mexican indigenous languages at the dawn of the
twenty-first century. Berlin-New York: Mouton de Gruyter. [A study of a Mexican language within a
bilingual education scheme]

Fuhriman, A., B. Ballif-Spanvill, C. Ward, C., Y. Solomon and K. Widdison-Jones. (2006). Meaningful
learning? Gendered experiences with an NGO-sponsored literacy program in rural Mali. Ethnography and
education 1(1), 103-124. [A discussion on a literacy program in Mali]

Gandulfo, C. (2007). Entiendo pero no hablo. El guarani 'acorrentinado’ en una escuela rural: usos y
significaciones. Buenos Aires, Editorial Antropofagia and CAS-IDES [An ethnography about the uses of
Guarani and Spanish and their meanings within a rural school in Corrientes, Argentina]
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Garcia Pastor, B. (2005). Del barrio a la escuela. Un paso necesario en el estudio etnografico del
fendmeno educativo entre la minoria gitana. Boletin del Centro de Documentacion de Ensefiantes con
Gitanos, 27: 52-63. [This explores the culture around quotidian interaction inside and outside the school
of a Spanish urban neighborhood with gypsy minorities]

Garcia, S. M. and M. Paladino. (eds.) (2007). Educacion escolar indigena. Investigaciones
antropolégicas en Brasil y Argentina. Buenos Aires: Antropofagia. [This book puts together educational
ethnographic research on indigenous education and interculturality in Brazil and Argentina]

Gregorio Gil, C. (2007). Los significados de masculinidad y feminidad en las practicas escolares: la
produccion de cuerpos violentos. In: A. Mufioz., C. Gregorio Gil and A. Sanchez Espinosa (eds.) Cuerpos
de mujeres, miradas, representaciones e identidades. Granada: Universidad de Granada, 123-142. [This
chapter discusses issues around gender and their connection with violence in school contexts]

Gobbo, F. (2003). Ethnographic Research as a Re/Source of Intercultural Education. In: TRANS.
Internet-Zeitschrift fir Kulturwissenschaften. No. 15/2003. WW W : h tt p :/ /ww w.inst.at /
trans/ 15N r /08 1/ gobbol5 . htm [This discusses ethnography as a resource to carry out intercultural
education]

Gobbo, F. (2004). Cultural Intersections: the life story of a Roma cultural mediator. European
Educational Research Journal 3, 626-641.[An ethnography of a young Roma cultural mediator
throughout narratives that lead to the analysis of cultural diversity as a tool to relate to others]

Gobbo, F. (2011). Anthropology of education in Italy. In: Anthropologies of education. A global guide to
ethnographic studies of learning and schooling. New York, Oxford: Berghahn Books, 151-166. [A state
of the art of educational anthropology in Italy]

Gomes, A. M. R. (1999). Vegna che ta fago scriver: etnografia della scolarizzazione in una comunita di
Sinti. Roma: CISU. [An ethnographic study on schooling in a Roman school with Sinti population]

Gomes, A. M. R and N. L. Gomes. (2011). Anthropology and education in Brazil: posible pathways. In:
Anderson-Levitt (ed.) Anthropologies of education. A global guide to ethnographic studies of learning
and schooling. New York, Oxford: Berghahn Books, 11-131. [A state of the art of educational
anthropology in Brazil]

Gordon, T., E. Lahelma and D. Beach. (2003). Marketisation of democratic education: ethnographic
challenges. In: D. Beach, T. Gordon and E. Lahelma (eds.) Democratic education: ethnographic
challenges, London:, The Tufnell Press, 1-9 [The introduction to a series of ethnographic studies that
analyze the impact of educational policies for teaching and learning and the participants involved in the
educational processes]

Green, J., and C. Wallat, (Ed.). (1981). Ethnography and Language in Educational Settings, Ablex
Publishing Corporation [A reading to understand the beginnings of the field]

Grenfell, M., D. Bloome, C. Hardy, K. Pahl, J. Roswell, and B. Street. (2011). Language, Ethnography,
and Education: Bridging New Literacy Studies and Bourdieu. London: Routledge. [A reference to
understand the field seen from the perspective of the New Literacy Studies Group]

Guber, R. (2001). La etnografia: Método, campo y reflexividad. Bogota: Norma. [A book that describes
and illustrates ethnography as approach, method and text]

Gusmao N. N. M. (1997). Antropologia y educacion: Origenes de un didlogo. Cadernos CEDES 18:43, 8-
25 [It describes the foundations of the intersections between anthropology and education that starts the
history of educational anthropology in Brazil]

Hamel, R. E. (2008). Bilingual education for indigenous communities in Mexico. In: Encyclopedia of
Language and Education, Vol. 5: Bilingual Education. Cummins, J. and N. Hornberger (eds.). New York:
Springer, 311-322. [One of the few topic level publications on Mexican linguistic issues]

Hammersley, M. (2006). Ethnography: problems and prospects. Ethnography and Education 1(1), 3-14.
[This article compares and discusses the way ethnography is carried out in the present times with the first
part of the XX century]
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Han, H. (2011). “Love your China” and evangelize: religion, nationalism, racism, and immigrant
settlement in Canada. Ethnography and Education 6(1), 61-96. [An exploration of the intersection of
race, religion and nationality in the schooling of Chinese migrants in Canada]

Hastrup, K. and P. Hervik. (1994). Introduction. In: K. Hastrup and P. Hervik (eds.) Social experience
and anthropological knowledge. New York: Routledge, 1-12 [An introduction of a collection of chapters
on the development of processes from ethnographic experience to analytical results]

Heath, S.B. (1983). Ways with Words. Cambridge: Cambridge University Press. [A seminal work for
language and education that describes a long-term ethnography in USA]

Heath, S. B. (2000). Seeing your way into learning. Cambridge Journal of Education. 30(1), 121-132.
[An ethnographic example of non-school learning]

Herrera, L. (2003) Qiyam! Julus! Thagafat Al-Ta’alim fi Misr (Stand up! Sit Down!): Cultures of
Education in Egypt. New York and Cairo: Population Council. [An ethnographic description of
educational processes in elementary Islamic schools in Egypt]

Herrera, L. and C. Torres. (2006). Introduction: Possibilities for critical education in Arab World. In: L.
Herrera and C. Torres (eds.) Cultures in Arab World. State University of New York Press, Albany [An
introduction to ethnographic educational research in Arab States]

Jociles, M. I. (2007). Panoramica de la antropologia de la educacién en Espafia: Estado de la cuestion y
recursos bibliograficos. Revista de Antropologia Social, 16, 67-116 [A state of the art of educational
anthropology in Spain]

Kehily, M. J. (2002) Sexuality, gender and schooling. Shifting agendas in social learning. London:
Routledge. [Ethnographic study that focuses on the ways young people acquire sexual knowledge and
construct their understanding of their own gender]

Klaas, J. (2004). An ethnographic study of gender differences: racial integration in South African
secondary schools. In: G. Troman, B. Jeffrey and G. Walford (ed.) Identity, Agency and Social
Institutions in Educational Ethnography: Studies in Educational Ethnography, 10, 85-102. [It describes
an ethnographic study focused on gender differences in high schools in South Africa]

Lave, J. and E. Wenger. (1991). Situated Learning. Legitimate peripheral participation, Cambridge:
University of Cambridge.[This book introduces and elaborates on the notion of situated learning and
provides detailed examples and explanations based on the idea of deepening process within communities
of practice]

Levinson, B. (2003). Contradicciones de género y (pérdida de) poder de las mujeres en una escuela
secundaria mexicana. In: L. Gutiérrez de Velazco, L. (ed.) Género y cultura en América latina: arte,
historia y estudios de género México: El Colegio de México, Centro de Estudios Socioldgicos, Programa
interdisciplinario de estudios de la mujer, UNESCO, 73-104. [Based on an ethnographic study, the author
explores gender interactions in a Mexican high school]

Levinson, B. (2005). Citizenship, Identity, Democracy: Engaging the Political in the Anthropology of
Education. Anthropology and Education Quarterly, 36(4), 329-340. [It discusses the way democratic
citizenship education has been developed and proposes a unifying research program for educational
anthropology]

Lépez Gopar, M. E. (2009). "What makes children different is what makes them better": Teaching
Mexican children "English" to foster multilingual, multiliteracies, and intercultural practices.
Unpublished Doctoral Dissertation, University of Toronto, Toronto, Canada. [An awarded ethnographic
doctoral research that addresses intercultural issues in Mexico]

Menezes de Sauza, L. M. (2007). Entering a culture quietly: Writing and cultural survival in Indigenous
Education in Brazil. In: S. Makoni, and A. Pennycook (Eds.) Disinventing and Reconstituting languages.
Clevedon: Multilingual Matters. 170-195. [An illustration of indigenous epistemologies in connection to
alternative literacies]

Meyer, L. and F. Soberanes. (2009). El Nido de Lenguas, Orientacion para sus Guias. Oaxaca, Mexico:
Movimiento Pedagégico CMPIO-CNEII-CSEII. [A guide for Indigenous language survival in Mexico
which illustrates ethnographic and interventionist work in this area]
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Milstein, D., A. Clemente, M. Dantas, A. Guerrero and Higgins, M. J. (Eds.) (2011). Encuentros
etnograficos con nifi @ sy adolescentes. Entre tiempos y espacios compartidos. Buenos Aires: Mifio y
Davila — IDES/CAS. [A collection of ethnographic studies with children and adolescents in diverse
educational and geographical contexts]

Milstein, D., A. Garcia, S. M. Garcia, M. |. Fernandez and M. Paladino. (2006). Panorama de la
antropologia y la educacion escolar en la Argentina: 1982-2006. Anuario de Estudios en Antropologia
Social. Centro de Antropologia Social — IDES Agosto, 77-96 [A comprehensive state of the art of
anthropology in schooling education in Argentina]

Minoura, Y. (2011). The development of ethnographic studies of schooling in Japan. In: Anderson-Levitt
(ed.) Anthropologies of education: A global guide to ethnographic studies of learning and schooling.
New York, Oxford: Berghahn Books, 213-234. [A state of the art of educational ethnography in Japan
and/or by Japanese researchers]

Mufioz H. and P. Lewin. (Coord.) (1996). El significado de la diversidad linglistica y cultural.
Investigaciones Linglisticas 2. México: UAM-Iztapalapa. [A compilation of studies on Mexican
languages]

Napier, D. B. (2003). Transformations in South Africa: policies and practices from Ministry to classroom.
In: Anderson-Levitt, K. (ed.) Local meanings, global schooling, New York: Palgrave Macmillan, 51-74.
[This chapter examines national educational changes in South Africa and the wy these were adopted,
reinterpreted and resisted]

Norton Pierce, B. (1995). Social Identity, investment, and language learning, TESOL Quarterly 29(1), 9-
31. [An ethnographic study on language learning of English as a Second language]

Ogbu, J. (1974). The next generation: an ethnography of education in an urban neighborhood. Orlando:
FL Academic Press.[Ethnographic study about education of minorities in Stockton, California, USA. It
focuses on conflicts about educational adjustment]

Ouyang, H. (2011) Bamboo shoots after rain: educational anthropology and ethnography in Mainland
China. In: K. Anderson-Levitt (ed.) Anthropologies of education. A global guide to ethnographic studies
of learning and schooling. New York, oxford: Berghahn Books, 235-256. [State of the art of
anthropology of education in China].

Parra, R y Zubieta, L. (1987) La Imagen del Maestro en la Escuela Campesina. Bogota: CIUP. [A study
on rural Colombian schools that analyzes the relationship between national development and the
deterioration of the teachers’ image and prestige]

Pifia Osorio, J. M. (1997) Consideraciones sobre la etnografia educativa. In: Perfiles edcuativos XIX: 78,
Universidad Autdnoma de México. [Overview of ethnographic educational research in Mexico].

Piasere, L. (2007) Rom, sinti e camminanti nelle scuole italiane: risultati di un progetto di ricerca di
etnografia dell’educazione. In: F. Gobbo (Ed.) Processi educativi nelle societa multiculturali, Rome:
CISU, 209-222. [Data analysis of ethnographic studies about education in Rome, Italy]

Purcell-Gates, V. (2007). Cultural practices of literacy: Case studies of language, literacy social practice
and power. Mahwah, New Jersey: Lawrence Erlbaum associates. Inc. [A selection of studies that
illustrates the concept of cultural practices of literacy]

Rampton, B. (1995). Crossing: Language and Ethnicity among Adolescents. London: Longman. [A
seminal work on youth minorities in England in relation to language]

Raveaud, M. and H. Draelants. (2011). Ethnographies of education in the French-speaking world. In:
Anderson-Levitt (ed.) Anthropologies of education: A global guide to ethnographic studies of learning
and schooling. New York, Oxford: Berghahn Books, 131-150. [This chapter presents a state of the art of
anthropological studies in education in France, Belgium, French-speaking Switzerland and Quebec]

Rival, L. (2000). La escolarizacion formal y la produccién de ciudadanos modernos en la Amazonia
ecuatoriana. In: A. Guerrero (ed.) Etnicidades Quito: FLACSO- ANDES, 316-336. [This chapter
describes the effects of formal schooling of huaorani population in the Ecuatorian Amazons]

Rockwell, E. (1991). Caminos y rumbos en la investigacion etnografica en América latina. Cuadernos de
Antropologia Social, 13, Seccién Antropologia Social, Instituto de Ciencias Antropolégicas, Facultad de
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filosofia y Letras, Universidad Nacional de Buenos Aires, 53-64. [This article presents a historical
account of educational anthropology in Latin America and discusses its most relevant topics]

Rockwell, E. (2009). La experiencia etnografica: Historia y cultura en los procesos educativos. Buenos
Aires: Paidés [This book explores the anthropological research field throughout the personal experience
of its author-researcher, and explores the possibilities of using historical anthropology as an alternative
tool for pedagogical research]

Rockwell, E. (2010). La realta lationamericane e gli studi etnografici sui processi educativi. In: F. Gobbo
and C. Tallé (ed.) Antropologia ed educazione in America latina. Roma: CISU, 27-42 [A state of the art
of Latin American educational ethnography with a focus on topics, contexts and social actors in current
times]

Rockwell, E. and E. Gonzélez Apodaca. (2011). Anthropological research on educational processes in
Mexico. In: Anderson-Levitt (ed.) Anthropologies of education: A global guide to ethnographic studies of
learning and schooling. New York, Oxford: Berghahn Books, 71-92. [A state of the art of educational
anthropology in Mexico]

Rohlen, T. (1983). Seishin Kyoiku in a Japanese bank: a description of methods and consideration of
some underlying concepts. In: G. Spindler (Ed.) Education and Cultural Process, Prospect Heights, IL,
Waveland Press,451-466. [An ethnography about Japanese schooling that highlights the relevance of
“spiritual power” in connection to Japanese social structure and to teenagers’ expectations]|

Rueda, R., L. D. Monz6, and A. Arzubiaga. (2003). Academic instrumental knowledge: Deconstructing
cultural capital theory for strategic intervention approaches.Current Issues in Education [On-line], 6(14).
Available:http ://cie.ed.asu.edu/volume6/numberld / Access 11 /18 /2011 . [Ethnographic
research on Latino immigrant families in USA which discusses knowledge construction processes in the
everyday routines and their value in school settings]

Sama, S. (2001). Encuentros y desencuentros en la escuela: Sobre la educacion de la infancia gitana en
Evora. Portugal. Didlogo Gitano, Numero especial sobre la infancia gitana en Europa. Julio/Septiembre.
[Anthropological study on the schooling of gypsy children]

Silva, P. (2009). Ethnography and education in Portugal: a brief look. In Problemy wczesnej edukacji:
Issues in early educative, 2(10), 180-191. [A state of the art of educational ethnography in Portugal]

Singleton, J. (1967). Nichu: a japanese school. New York: Holt, Rinehart and Winston.[Ethnographic
study of the schools and life scenarios connected to education in a Japanese village].

Shlasky, S., B. Alpert and N. Ben-Yehoshua. (2011). Ethnography of education in Israel. In Anderson-
Levitt (ed.) Anthropologies of education: A global guide to ethnographic studies of learning and
schooling. New York, Oxford: Berghahn Books, 257-278. [A state of the art of educational anthropology
in Israel]

Smit, B. (2001). How primary school teachers experiences education policy in South Africa. Perspectives
in education 19, 67-83. [This article explores the way changes are experienced by teachers within the
educational policy in South Africa].

Smit, B. and E. Fritz. (2008). Understanding teacher identity from a symbolic interactionist perspective:
Two ethnographic narratives. South African Journal of Education, 28, 91-101.[An analysis of South
African female teachers narratives about the meaning of their professional practice and the way they
construct their identity].

Smyth, J., R. Hattam, J. Cannon, J. Edwards, N. Wilson and S. Wurst. (2004). 'Dropping Out', Drifting
Off, Being Excluded: Becoming Somebody Without School. New York: Peter Lang Publishing.
[Ethnographic research about exclusion and why Australian youngsters drop off school in Australia].

Spindler, G. and Spindler, L. (1987) Teaching and learning. How to do the ethnography of education. In:
G. Spindler and L. Spindler Interpretive ethnography of education. Hillsdale, New Jersey: Lawrence
Erlbaum associates. [This chapter describes ethnography and the subject of study of ethnographers].

Stephen, N. and S. Delamont. (2010). Roda Boa, Roda Boa: Legitimate peripheral participation in
diasporic capoeira. Teaching and teacher education, 26(1), 113-118. [An analysis of capoeira that leads
to an analysis of the learning and socializing processes in terms of “legitimate peripheral participation™]
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Street, B. (1995). Social Literacies: Critical approaches to literacy in development, ethnography, and
education. London and New York: Longman [A critical stance for dealing with ethnographic approaches
to literacy]

Thorne, B. (2003) Gender play. Girls and boys in school. New Jersey: Rutgers University Press.
[Ethnoraphic study of two USA schools focused around gender relations of boys and girls].

Tinoco, S. L. M. (2007). Cuando la antropologia se encuentra con la educacion: la escuela como objeto
antropoldgico de investigacién de campo. In: Garcia, S. and M. Paladino (eds.) Educacién escolar
indigena. Investigaciones en Brasil y Argentina Buenos Aires: Antropofagia, 241-256. [Study that
compares two school contexts, focusing on Wayapi and Tupi speakers, comparing discursive patterns and
interaction forms]

van Zanten, A. (1999) Le savant et le politique dans les années quatre-vingt dix. Quelques problemas
éthiques de la recherche ethnographique em education. In: I, Martinez and A.

Vasquez (eds.) Recherches ethnographiques en Europe et en Amérique du Nord Paris: Anthropos, 171-
191. [This chapter connects scientific work with politics of the 90°s in regards to educational
ethnography]

van Zanten, A. (2011). Conclusion. Ethnography of education around the world: a thousand varieties, a
shared paradigm. In: Anderson-Levitt (ed.) Anthropologies of education: A global guide to ethnographic
studies of learning and schooling. New York, Oxford: Berghahn Books, 303-318. [Based on studies in
different parts of the world, this chapter develops research lines on educational ethnography as a
worldwide discipline]

Vavrus, F. and G. Moshi. (2009). The cost or a ‘Fee’ primary education in Tanzania. International
Critical Childhood Policy Studies 2(1), 31-42. [This article explores the relationships between school fees
in elementary education and policies and practices in Tanzania]

Walford, G. (2008). The nature of educational ethnography. In: G. Walford (ed.) How to do educational
ethnography London: the Tufnell press, 1-15. [A basic reading that describes in detail the doing of
educational ethnographic]

Walford, G. and C. Hudson (Eds.) (2000). Genders and sexualities in educational ethnography. New
York: Elsevier. [A series of ethnographic research that deals with the nature of gender and sexuality
construction]

Wilcox, K. (1992). Ethnography as a methodology and its application to the study of schooling: a review.
In: G. Spindler (ed.) Doing the Ethnography of Schooling: Educational Anthropology in Action. New
York: Holt, Rinehart and Wilson, 456-88. [A comprehensive revision of ethnographic studies in the USA
about the emergence of multiculturalism in order to face school failure]

Wolcott, H. (1987). On ethnographic intent: ING. In: G. Spindler and L. Spindler (eds.) Interpretative
ethnography of education: At home and abroad. New Jersey: Lawrence Erlbaum Associates, Inc.
Publishers, 37-60. [A basic reading that defines ethnography and explains the difference with other forms
of descriptive research]

Woods, P. and M. Hammersley. (eds.) (1977). School experience: explorations in the sociology of
education. London: Croom Helm [A series of ethnographic studies that illustrate the complexity of school
activities and processes]

Woods, P., B. Jeffrey, G. Troman, and M. Boyle. (1997). Restructuring schools, reconstructing teachers:
Responding to change in the primary school. Buckingham: Open University Press. [This book describes
the way policy changes in recent years have affected the work of teachers at elementary schools]

Wulf, C. (2011). Towards a historical cultural anthropology of education: The Berlin Ritual Study. In
Anderson-Levitt (ed.) Anthropologies of education: A global guide to ethnographic studies of learning
and schooling. New York, Oxford: Berghahn Books, 29-48. [This chapter describes the origin and
development of anthropology of education in Germany]

©@Encyclopedia of Life Support Systems (EOLSS)



QUALITY OF HUMAN RESOURCES: EDUCATION — Ethnography and Education: Research Issues across Time and Space -
Diana Milstein, Angeles Clemente

References

Agar, M. (2006). An ethnography by any other name... Forum Qualitative Sozialforschung / Forum:
qualitative social research, 7(4). Retrieved fromhttp://www. g ualitative — research . net/ fgs

Anderson-Levitt, K. M. (Ed.). (2011). Anthropologies of Education: A Global Guide to Ethnographic
Studies of Learning and Schooling. New York: Berghahn Books.

Atkinson, P., Coffey, A., Delamont, S., Lofland, J.,, & Lofland, L. (Eds.). (2007). Handbook of
Ethnography. London; Sage.

Atkinson, P., Delamont, S., & Housley, W. (2008). Contours of culture: Complex ethnography and the
ethnography of complexity. Walnut Creek, CA: Altamira Press.

Beach, D. (2010). Identifying and comparing Scandinavian ethnography: comparisons and influences.
Ethnography and Education, 5(1), 49 - 63.

Beach, D., Gobbo, F., Jeffrey, B., Smyth, G., & Troman, G. (2004). Ethnography of education in a
European educational researcher perspective. European Educational Research Journal, 3(3), 534-538.

Beach, D., Gordon, T., & Lahelma, E. (Eds.). (2003). Democratic education: ethnographic challenges.
London: Tufnell press.

Bloome, D., Carter, S. P., Christian, B. M., Otto, S., & Shuart-Faris, N. (2005). Discourse analysis and
the study of classroom language and literacy events: a microethnographic perspective. Mahwah, NJ:
Lawrence Erlbaum Associates.

Castanheira, M. L., & Green, J. (2010). On becoming an ethnographer: Joining an ongoing and dynamic
community of social scientists. Linguistics and Education, 21(4), 319-321. doi: DOI: 10.1016/j.
linged.2010.08.010

Corsaro, W. (1981). Entering the child’s world: Research strategies for field study and data collection. In
J. L. Green & C. Wallat (Eds.), Ethnography and language in educational settings (pp. 117-146).
Norwood, NJ: Ablex.

Corsaro, W. (2003). We're friends, right? Inside kids' culture. Alex, AL: Joseph Henry Press.

Erickson, F. (1992). The interface between ethnography and microanalysis. In W. M. M. LeCompte, and
J. Preissle (Ed.), The handbook of qualitative research in education (pp. 201-225). San Diego: Academic
Press, Inc.

Fernie, D., Madrid, S., & Kantor, R. (Eds.). (2011). Educating toddlers to teachers: Learning to see and
influence the school and peer cultures of classrooms. Cresskill, NJ: Hampton Press.

Green, J. L., & Bloome, D. (1997). Ethnography and ethnographers of and in education: a situated
perspective. In J. Flood, S. B. Heath & D. Lapp (Eds.), Handbook of research on teaching literacy
through the communicative and visual arts (pp. 181-202). New York: International Reading Association
& MacMillan.

Green, J. L., & Heras, A. I. (2011). Identities in Shifting Educational Policy Contexts: The Consequences
of Moving from Two Languages, One Community to English Only. In G. Lépez-Bonilla & K. Englander
(Eds.), Discourses and Identities in Contexts of Educational Change (pp. 155-194). New York: Peter
Lang.

Green, J. L., Skukauskaite, A., & Baker, W. D. (in press). Ethnography as epistemology: An introduction
to educational ethnography. In J. Arthur, M. J. Waring, R. Coe & L. V. Hedges (Eds.), Research
methodologies and methods in education (pp. 309-321). London: Sage.

Green, J. L., & Stewart, A. (in press). A brief history of linguistic perspectives in qualitative research in
education. In S. Delamont (Ed.), Handbook of qualitative research in education. Cheltenham, UK:
Edward Elgar Ltd. .

Heath, S. B., & Street, B. V. (2008). On ethnography: Approaches to language and literacy research.
New York: Teachers College Press.

McNeil, L. M., & Coppola, E. M. (2006). Official and unofficial stories: Getting at the impact of policy
on educational practice. In J. L. Green, G. Camilli & P. B. ElImore (Eds.), Handbook of Complementary

©@Encyclopedia of Life Support Systems (EOLSS)



QUALITY OF HUMAN RESOURCES: EDUCATION — Ethnography and Education: Research Issues across Time and Space -
Diana Milstein, Angeles Clemente

Methods in Education Research (pp. 681-700). Mahwah, NJ: Lawrence Erlbaum & Associates and
AERA.

Rex, L. A., & Schiller, L. (2009). Using discourse analysis to improve classroom interaction. New York:
Routledge.

Scott, J., Straker, D., & Katz, L. (Eds.). (2008). Affirming Students' Right To Their Own Language:
Bridging Language Policies and Pedagogical Practices. NY: Routledge with National Council of
Teachers of English.

Stevick, E. D., & Levinson, B. A. U. (Eds.). (2007). Reimagining Civic Education: How Diverse Societies
Form Democratic Citizens. Lanham, MD: Rowman & Littlefield Publishers, Inc.

Sutton, M., & Levinson, B. A. U. (Eds.). (2001). Policy as practice: Toward a comparative sociocultural
analysis of educational policy. Westport, CT: Ablex.

Tobin, J., Hsueh, Y., & Karasawa, M. (2009). Preschool in three cultures revisited: China, Japan and the
United States. Chicago: The university of Chicago press.

Walford, G. (Ed.). (2008). How to Do Educational Ethnography. London: Tufnell press
Biographical Sketches

Diana Milstein holds a Ph.D. in social anthropology from the University of Brasilia. She is a researcher
and professor at the Education Department of the Universidad Nacional del Comahue and a researcher at
the Social Anthropology Center from the Institute of Social and Economic Development in Argentina.
She is the author of La escuela en el cuerpo (1999) Higiene, Autoridad y escuela (2003), and La nacién
en la escuela (2009) and Encuentros etnogréficos con nifi@s y adolescentes: Entre tiempos y espacios
compartidos (2011). Within the field of education and social anthropology, she has developed
ethnographic research around health, body, politics, art, and childhood.

Angeles Clemente holds a PhD in applied linguistics from the Institute of Education, University of
London. She is a senior professor at the Universidad Auténoma Benito Juarez de Oaxaca and is a member
of the National Research System in Mexico. She is the author of Performing English with a Postcolonial
Accent: Ethnographic Narratives from Mexico (2008) and Encuentros etnograficos con nii@s y
adolescentes: Entre tiempos y espacios compartidos (2011). She has carried out ethnographic research
and published widely on topics around autonomous language learning, identity and agency in learning an
additional language, and post-colonial theories and the colonial difference in the teaching of English in
Latin America.

©@Encyclopedia of Life Support Systems (EOLSS)



