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Summary

The planning, organization, and administration of education often reflect local
circumstances and the stage of development of education in a society. Planning is
undertaken across different time horizons and is implemented through organizational
structures that support education as a social process. Education related to the
environment takes place through the formal curriculum, through the climate and ethos
of the school, and in the wider educational domains. Current trends often focus on the
measured outcomes of education and seek efficiency and effectiveness. The trends
towards greater external accountability and research-led education affect the ways in
which education for environmental improvement are considered.
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The planning, organization, and administration of education are very much based on the
purposes and the mission of the educational system of a country. The vision of
education is not only determined by the traditions and philosophy of a country, but also
by the economic and social conditions of that country. The variety of ways of planning
and organizing education derive from those traditions and economics, social, and
political circumstances of a country and are normally developed centrally and put into
action locally. Education is not only orientated towards the individual and the formation
and development of that individual, but also has a very important role to play in
developing the social policy of a country. The planning and organization of education is
related to those purposes.
1. Planning
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The purposes of planning of education vary considerably from country to country and
there are different purposes at different levels in each education system. Planning is
normally based on a clear vision of the purpose of the educational enterprise as well as
an understanding of the future needs of a society and of the individuals who comprise
that society. The ways planning takes place should be based on the effective use of the
available resources, both “human resources” and financial resources. It is also a purpose
of planning in education to bring about the harmonization of society with the kind of
culture that has influenced and formed that society. The effective planning of education
brings about this harmony in a number of ways but particularly by the appropriate
“horizontal integration” of financial, human, political, environmental, and other social
conditions of a country. The effective management of education must demonstrate an
interrelatedness between international, national, and local policies and practices in the
field of education. At the end of this chain influence, education is very much engaged in
local practice and that practice has to pay attention to the local environment in which it
must operate.
1.1. Unity in Strategic Planning

For effective educational planning there needs to be a vision that incorporates a wide
range of concerns. This may include a global vision encompassing the ethical, moral,
and environmental leadership that affects citizens locally as well as globally. There also
needs to be in place a set of strategies that effectively utilizes resources in the interests
of the society and its communities. This includes aspects of policy making that is related
to social conditions, the legal and judicial arrangements of a country, and the ways
policies are put into practice. Practices and operational issues often relate to the
distinctive cultural conditions of a country and to the traditions of that country. These
traditions are often to be found in the activities that may be related to wider
communities, to professional activities, and to the personal aspirations and values of the
citizens of a particular country. Plans need to be developed with a purpose in mind, and
should relate to the concern of the country for the environment, its use and its
development. This will also take account of the economic and cultural development of
the country.
Planning needs to take place in such ways as to lead to the effectiveness of learning and
to give life to individuals, to the environment of which they are part, and to
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communities they form. It is therefore important that one sees planning as a rational
process of harmonizing and supporting all the work of a community in the interests of
that entire community. The importance is often in the planning process itself, rather than
in the production of a tangible plan. Of course, plans have an importance in that they are
the vehicle for communicating the vision, the mission, and the ways of achieving that
vision in a society. Communities therefore are increasingly inclined to engage in a
degree of planning that communicates the vision and mission and that achieves change
in a way that is more democratic.
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Planning, of course, will take place with different timescales in mind. In the field of
education it is important to engage in long-range planning in which there is a view of
the educational contribution to society that is concerned with, say, a 25-year time
horizon. While it is not possible to have a clear idea of what society might be like in 25
years, without some kind of notion of the nature of society in 25 years it does become
difficult to know how planning should take place for the next five years, or for the one
year.
More commonly, plans in education are laid out for a period of around five years. This
medium-term planning often allows a vision of the curriculum, the personnel, and the
institutions to develop in a harmonized way over that relatively brief period of time. For
major plans to come to fruition much longer timescales are needed. Institutions often
operate on five-year time plans and these are a means of directing and supporting
change in organizations or in systems more generally.
More immediate annual planning is often undertaken, not only by government, but by
institutions, and by individuals within institutions. This is a very helpful approach to
looking at planning processes and gives a degree of operational planning that is
essential in the field of education.
It is important to distinguish between long-term, medium-term and short-term planning
arrangements although it is also crucial for there to be a relationship between one and
the other. In the field of environmental education this is particularly important since
often immediate action is needed in order to achieve longer-term aims and objectives
for a society and for education to be effective within that society.
2. Organization

The organization of education in different countries varies considerably. There are
certain areas of education that are organized in specific kinds of ways.
2.1. Curriculum

Curriculum organization varies considerably from country to country but normally
countries have some kind of national view about what ought to be learned by the
citizens of that country. This will incorporate the importance of “core skills” or
knowledge or values that the education system of a country support.
The curriculum is often organized in terms of disciplines or subjects and these normally
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include matters such as mathematics, language, environmental education, expressive
arts, and religious education. The particular expression of these will vary considerably
from country to country and in certain cases there is a more integrated approach to
looking at how young people will learn. The curriculum differs in its expression at the
different stages of education so that in the younger stages of education there is an
emphasis on language and mathematics whereas in the later stages of formal education
there is often a vocational kind of orientation to the organization of the curriculum.
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The different ways of expressing the descriptions of the curriculum will be of some
significance in different countries. In some countries this is a highly disciplined
approach whereas in others there is a much more liberal and unstructured approach to
looking at the curriculum. The difference between countries may be associated more
with the economic well-being or status of the country, rather than with any deeper
philosophical orientation. Of particular significance in recent years has been the place
of personal and social education and “citizenship” within the curriculum. This concern
for the education of citizens has been variously interpreted as including either a narrow
description of political literacy or much wider description of all those core skills that
make people more suited for life.
The particular orientation towards expressing the curriculum and looking at how it is
organized often then determines the way in which schools and other institutions are
themselves organized. The pattern of organization in schools will vary depending on the
age range of children in that school, and the way in which the teaching and learning
processes are organized and supported by the school. The particular kind of
organization will demonstrate the different climate and ethos of the particular school.
There is a clear interaction between the organization of learning and teaching that takes
place in a school and its organization. These interact with one another and are
supportive of each other.
Schools are organized in many different ways in different countries. It may be generally
thought that schools are organized largely by age and stage. That is to say, all children
of the same age are placed in the same class with children only of that general age. This
may reflect the socializing function of schooling, and the ways in which schools form
an important social function in society. Some school systems also pay attention to
specialist schools, for example, for “gifted children”; those with special needs in their
learning; those who seek a particular provision such as through a religious tradition; etc.
In certain countries some or all of these kinds of schools are provided by the state,
whereas in others these are considered to be outside this provision and are offered by
independent agencies and organizations.

There are also schools that are considered to be “international schools.” These include
those who follow an international curriculum, perhaps leading to an international award
such as the International Baccalaureate. Others such as the Steiner schools are part of
international movements with a particular mission or vision.
The internal organization of schools also offers many different models of practice.
Generally, primary or elementary schools have relatively simple forms of organization.
This is normally designed by putting all children of the same age in a class together.
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The class sizes will vary from country to country, but usually they fall within the
general limits of around 20 to 40 children per class. Though it is difficult to generalize,
normally the more affluent the country the lower the class size, probably reflecting the
ability of governments to pay for teachers, and indeed to have enough educated in the
country.
In the area of environmental education or sustainable development, primary schools are
normally organized in a way that incorporates this element of the curriculum within the
normal day-to-day learning of the student. In some countries there are specialist staff
who may be directly or indirectly involved with this area of study, and these may have
academic backgrounds in the natural sciences or in the earth or life sciences.
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Secondary schools, or high schools, are normally much more complex in their
organization, and this reflects the growing specialization of the curriculum and the other
needs of students in these schools. Often they are organized by departments that, up to a
point, match the curriculum specification of the school. In many countries, in addition
there are staff who are engaged in the specialist functions of guidance and counseling,
health education, and other aspects of personal and social education. Towards the later
stages of the secondary schools, there are definite areas of specialization and these
articulate with provision in tertiary education, where there are opportunities for even
greater specialization. At these levels class sizes may reduce to relatively small numbers
(e.g. 6 to 20 students).
Normally in secondary schools there are specialist staff who are involved with
environmental education or issues to do with the environment, and these usually have
academic backgrounds in biology or ecology or other natural sciences, or in geography,
or earth or life sciences. In many countries these are organized as a cluster of “faculty”
in areas such as “the sciences,” although it is normally possible to discern them as
individual specialist subjects.
-

TO ACCESS ALL THE 13 PAGES OF THIS CHAPTER,
Visit: http://www.eolss.net/Eolss-sampleAllChapter.aspx

Bibliography
Davies B. and West-Burnham J., ed. (1997). Reengineering and Total Quality in Schools: How to Reform
and Restructure Your School to Meet the Challenge of the Future, 239 pp. London: Pitman. [This
examines how schools are rethinking what they do in order to cope with the challenges of the twenty-first
century.]
Eisner E. (1994). Ethos and Education, 12 pp. Edinburgh: Scottish Consultative Council on the
Curriculum. [This discusses the creation of an ethos in schools that will allow education to do justice to
the capabilities of students and the lives they have the opportunity to lead.]

©Encyclopedia of Life Support Systems (EOLSS)

QUALITY OF HUMAN RESOURCES: EDUCATION – Vol. I - Planning, Organisation and Administration of Education - B.J.
McGettrick

Jones B.L. and Maloy R.W. (1996). Schools for an Information Age: Reconstructing Foundations for
Learning and Teaching, 388 pp. Westport, Conn.: Praeger. [Offers perspectives for rethinking social,
historical, and philosophical foundations of schools along with strategies for organizational change that
will meet the needs of an information age.]
Kelly A.V. (1999). The Curriculum: Theory and Practice, 244 pp. 4th ed. London: Paul Chapman. [This
book is a comprehensive guide to understanding the curriculum—what it is, why it matters, how it has
come to be, and the various conceptions of knowledge and learning on which it is based.]

U
SA NE
M SC
PL O
E –
C EO
H
AP LS
TE S
R
S

Mackay L.L. and Ralston E.W. (1999). Creating Better Schools: What Authentic Principals Do, 127 pp.
Thousand Oaks, Calif.: Corwin Press. [An authentic principal is defined as one who is guided by service
and caring for students and staff. This book specifies the skills needed to become an authentic principal.]
Morrison K. (1998). Management Theories for Educational Change, 242 pp. London: Paul Chapman. [In
this book, the author identifies the theories and practices from the literature on business, manufacturing,
and commerce that inform principles for managing change in education and how change can be addressed
effectively.]
Steiner M., ed. (1996). Developing the Global Teacher: Theory and Practice in Initial Teacher
Education, 174 pp. Stoke-on-Trent: Trentham. [This book examines how teachers can incorporate a
global perspective and commitment to sustainable development into the curriculum, and teach in ways
that encourage cooperation, critical thinking and democratic values and practices.]

Townsend T., ed. (1997). Restructuring and Quality: Issues for Tomorrow’s Schools, 231 pp.
London/New York: Routledge. [The worldwide restructuring of education is causing major difficulties at
both the systemic level and for individual schools. This book seeks to look at the linkages between this
restructuring movement and the qualitative improvements it promised to bring.]
Biographical Sketch

Bartholomew J. McGettrick, OBE, KCHS, Dhlitt, FRSA, FRSAMD, B.Sc., M.Ed., Dip.Ed., PGCE, is
professor of education at University of Glasgow, and dean, Faculty of Education, University of Glasgow.
In 1985 Professor McGettrick was appointed principal of St. Andrew’s College, the National Catholic
College for the Education of Teachers. He was formerly assistant principal (1975) and vice-principal
(1980) of Notre Dame College of Education. On April 1, 1999 he was appointed dean of the Faculty of
Education of the University of Glasgow.
He holds a number of prominent positions in national and international committees such as president of
ACISE; chairman of the Schools Commission for The Holy Land; vice chairman of the Scottish
Consultative Council on the Curriculum; chairman of the Catholic Union, Scotland; chairman of
Governors of Independent Schools, and chairman of Scottish Council on Independent Schools in
Scotland; chairman of The Scottish Centre for Children with Motor Impairments. He is also involved in
British broadcasting and education; and educational consultant to many organizations and institutions.
Professor McGettrick chaired the Secretary of State’s Committee on Education for sustainable
development. He has been involved in various research projects, and in curriculum development in
Scottish education, and has also acted as external examiner on a number of occasions. Professor
McGettrick has contributed to international conferences, and worked in different international settings
with research, consultancies and lecturing commitments.
His main areas of interest are sustainable development and education; values in education; educational
management and administration; assessment. He also holds responsibilities in wider areas of public life,
e.g. advising government and Church authorities on political and social issues.

©Encyclopedia of Life Support Systems (EOLSS)

